Bill Quay Primary School
Policy for Assessment

Introduction

· This document is a statement of the aims, principles and strategies for assessment, marking and pupil tracking at Bill Quay Primary School. It has been written to support staff, parents and the Governing Body. The policy will be reviewed in 2011.

Policy Statement

At Bill Quay, assessment is a crucial and integral part of the teaching and learning process. It enables us to measure what our pupils know, can do, understand and apply so that we can move forward to the next stages of their learning.

Aims and Objectives

Through this policy we aim to:

· Enable children to succeed and develop their full potential;

· Identify pupils’ strengths and weaknesses;

· Raise pupil performance by actively involving them in their own learning;

· Set future targets;
· Provide continuity and progression in teaching and learning;

· Inform curriculum planning;

· Provide information to others, such as the Governing Body and parents.

Aspects of Assessment

At Bill Quay, there are three linked aspects of assessment that are consistently applied across the curriculum:

· Day to day assessment

· Periodic assessment

· Transitional assessment

Day to day assessment

Day to day assessment involves teachers and pupils consistently reflecting on how their learning is progressing, seeing where improvements can be made and identifying the next steps to take. Day to day assessment involves:
· Making the learning objectives and success criteria explicit and sharing them with our pupils;
· Sharing the big picture;
· Observing and listening to gather evidence;
· Questioning and whole class dialogue to check, probe and develop understanding;
· Explaining and modelling to clarify progression in key concepts and skills;
· Giving oral and written feedback to support the evaluation process;
· Planning for group talk, peer assessment and self assessment to help pupils develop as independent learners.
Sharing the ‘big picture’

We recognise that pupils need to know why they are learning and if they are given an overview of what they will be learning; they will be able to make connections to previous learning and topics. We may do this by:
-discussing with pupils at the start of a unit or topic what they already know and what they would like to learn more about (KUW grids)

-completing a concept map with the whole class or in groups/pairs or individually.

-providing a curriculum overview for the term, enabling learning links to be discussed.

-providing a visual display of the coverage of a unit or topic of work and using throughout the teaching and learning sequences to draw together what has been learned, and making connections for future learning.
Learning Objectives and Success Criteria
To help pupils have a shared understanding of what it is to be learned, teachers will share the learning objectives of the lesson with them using language they understand. 
Success criteria are the key focus points for the teaching and learning that will take place. They are the steps to success, or the steps to achieving the learning objective. Teachers will involve pupils by making them aware of, or even part of, the creation of the agreed success criteria. 
Success criteria provide a framework for a dialogue with pupils. Discussions will focus on how well the success criteria have been met. Teachers will plan the success criteria in their short term planning.
Learning objectives and success criteria are written in ‘child speak’:

-‘We are learning to...’ when referring to learning objectives.

-‘Remember to...’ when referring to success criteria.

-‘I can...’ when assessing learning outcomes.

Teachers will also display general success criteria that will apply, for example, to all writing, such as using full stops and capital letters correctly.

Questioning and Dialogue
Classroom dialogue is at the heart of good assessment for learning, as it enables pupils to develop their thinking and to learn from each other. Vibrant, structured dialogue provides pupils with the opportunity to:

· Dig deeper into their understanding and identify what they need to learn;

· Support the learning of others;

· Work collaboratively;

· Enjoy learning as active participants.
Features of effective dialogue include:

-Everyone is engaged with the dialogue.
-Teacher talk does not over-dominate the dialogue.
-Pattern of dialogue is ‘basketball’ rather than ‘ping pong’.
-Dialogue is reciprocal, that is, pupils respond to and build on what others have said.
-Pupil’s contributions are well developed sentences or phrases.
-Pupils are willing to take risks by sharing partial understanding.
-Pupils are willing to challenge each other’s ideas in a constructive way.
-Pupils demonstrate higher levels of thinking.
-Pupils reprocess their thinking as a result of dialogue.
Teacher strategies to enable effective dialogue may include using:

-peer discussion following a question;

-wait time after a teacher question;

-wait time after a pupil’s response;

-no-hands up questioning;

-pausing to survey;

-eavesdropping on group dialogue;

-higher-order thinking questions;

-modelling prompts and body language to encourage continuation;

-acknowledging where pupils demonstrate effective dialogue.

Feedback

Effective feedback in lessons will refer back to the learning objectives in order to identify for the pupils their successes and areas for improvement.

Oral feedback at Bill Quay is both direct (targeted at individual pupils or groups) and indirect (as others listen in and reflect what has been said). Feedback works in three directions:

-pupil to pupil

-teacher to pupil

-pupil to teacher

Written feedback will:

-provide clear evaluations of strengths and weaknesses;

-refer to the success criteria;

-prompt further thought and reasoning;

-identify the next steps in learning.

Pupils will be given enough time at the end of the lesson or at the beginning of the next, to engage with and respond to feedback. In KS2, pupils will use a green biro pen to improve their work. Pupils with Special Educational Needs (SEN) will be supported in this process by the teacher, teaching assistant or another pupil in class.

(See also Marking)

Peer and Self-Assessment
Peer and self-assessment engages pupils with the quality of their work and helps them to reflect on how to improve it. 

Initially, pupils will have these processes modelled for them using examples of work that demonstrate the intended learning outcomes. These examples of work may be shown on the interactive whiteboard or visualiser, so that immediate improvements can be made. 

Time is built into lessons for structured reflection and pupils are encouraged to use the success criteria to help them assess the quality of their work. In Key Stage 1, pupils may be given the task of using three stars and a wish to assess their partner’s work.
We may use comments such as:

‘Decide with your partner which of the success criteria you have been most successful with and which one needs help’.

‘You have 5 minutes to find one place where you could improve. Write your improvement at the bottom of your work’.

Periodic Assessment
Evidence of pupils’ achievements across English, Maths and Science is recorded at the end of each term using the Assessing Pupils’ Progress approach (APP). This provides us with assessment criteria that helps us not only to make judgements about levels and sublevels (described as high, secure and low), but also to understand progression within a level and from one level to the next.
By highlighting the assessment criteria on the assessment guidelines, teachers are able to see a pupil’s relative strengths and weaknesses. This diagnostic use of APP enables us to personalise assessment for our pupils and set new termly targets.
In Literacy, writing is assessed at the beginning of a unit of work. If the teacher feels it is relevant, pupils are asked to write a ‘cold’ piece which is then assessed using Gateshead TIPPs assessment guidelines. Short term writing targets for the class and for groups or individual pupils are then set. These are highlighted in our planning and at the front of pupils’ jotters. The TIPPs guidelines are used to plan future learning for that unit of writing. At the end of the unit of writing, the class teacher will assess the pupil’s writing again, evaluate how much progress has been made and set new targets for learning. At the end of the term, teachers will draw together evidence for each pupil and record this on their APP record sheet.
In reading, teachers will collect a range of evidence from day to day assessments including guided reading and individual reading sessions. This evidence will be used to inform the APP criteria at the end of the term and set new class and group targets. APP record sheets are kept for groups of pupils rather than individuals. Class teachers will assess pupils as a group during guided reading time and make notes to inform their future plans.
In maths, pupils are given a pre-assessment task at the beginning of a new unit of work. This helps the teacher determine a starting point for each pupil and identify any gaps in their understanding. (See also appendix: AFL in Mathematics). Every pupil will be assessed using APP record sheets. Teachers will make reference on the sheets to the pupil’s jotter (date) or other evidence which supports the level that has been awarded.
In the Foundation subjects, teachers will highlight the medium term skills sheet for each subject at the end of each term or half term using a colour coding system:

-green to indicate that the majority of pupils in the class have attained this skill.

-yellow to show that pupils need some consolidation.

-red tells the class teacher that this skill needs to be taught again.

At the end of the year, these skills sheets will be passed to the next class teacher, so that the new teacher can identify the starting point for each subject for the class.
Transitional Assessment

Teachers will summarise pupil achievement at the end of the year in reading, writing and maths. To do this, we will draw upon the following:
· Day to day assessment data in planning and pupil jotters
· APP record sheets
· QCA Optional SATs materials (Years 3,4 and 5)

· Statutory SATs materials (Years 2 and 6)
· Pivats materials

· Individual Education Plans (IEPs)
Pupil progress is reported to parents and carers twice a year. In February, parents receive a short interim report outlining progress so far against pupil long term targets in Maths and English and new targets are set. 
In July, pupils receive an end of year report. This informs parents and carers of progress made throughout the year in all subjects, and will also report levels of achievement in reading, writing and maths. At the end of Key Stages 1 and 2, pupils’ statutory levels in reading, writing, maths and science are also reported. Parents and carers have the opportunity to comment on their child’s report by returning the comment slips sent out or by making an appointment to meet the class teacher.
In addition to this, parents and pupils are invited to two open-evenings a year to discuss pupil progress against their targets. They are also given the opportunity to look at pupil work.
Pupil Tracking and Record Keeping
Our tracking system enables us to:

· Make a judgement on how well each cohort or specific groups of pupils are doing in maths, reading and writing.

· Identify pupils who are not making enough progress and may need intervention.
· Identify pupils who may need to be challenged more and added to our gifted and talented register.

· Evaluate existing provision for specific groups or individual pupils.

· Set new numerical targets to ensure that all pupils will make at least two levels of progress between KS1 and KS2.

The tracking system will be updated at the end of each term using APP record sheets, day to day assessment records and any external test results.
In addition to the tracking system, records of progress will be kept for the following:

· Spelling tests

· Read, write, inc (Years 1-4)

· Phonics (Years 1-3 and SEN pupils)

· Sight vocabulary (Years 1 -3)

· Mental maths tests

· Any intervention programmes

Target Setting
At Bill Quay, we use targets to support improvement by identifying the next steps or areas of focus. Targets operate at whole school level to support whole school improvement by identifying key areas of literacy and maths, and at individual or group level to identify next steps for improvement for identified areas of learning.

Curricular Targets
Curricular targets are based on learning objectives. We identify them through:

· Evaluation of the School Development Plan;
· Analysis of pupil’s work;

· Discussions with pupils

· Teacher assessment information;

· Analysis of tests;
· Observations of teaching;

· Analysis of Raise online, the APR and Fischer Trust data.

The priorities identified are included in our school development plan and may be linked to the performance management cycle. This ensures a whole-school approach to raising standards.

Group and Individual Targets

Long term targets are set in reading, writing and maths for each cohort of pupils. These may be layered from the whole-school targets or be specific to each cohort based on the analysis of the above list. These are then differentiated for the different groups of pupils in the cohort, displayed in the classroom and discussed with parents and carers.
Short term targets are based on periodic and day to day assessments, and may be set at the beginning of a unit of work following a pre-assessment task or at the end following the final assessed piece.
Pupils with Special Educational Needs

Pupils with SEN will have an individual educational plan (IEP) written for them by the class teacher or SENCO. The plan will highlight no more than five targets for improvement and will also suggest activities and resources needed to meet these targets. At Bill Quay, we use PIVATs materials to assess pupils’ needs. These assessments will then inform the pupil’s IEP. All IEPs will be written in discussion with the pupil and parent. These IEP targets will be addressed during individual IEP time supported by a teaching assistant or during literacy or maths lessons. The class teacher is responsible for planning activities to meet the targets set out in the IEP and will evaluate pupil progress following discussion with the teaching assistant.SEN pupils will have their IEP reviewed at least twice a year. In some cases, pupils who have been identified as being gifted and talented will have an IEP written for them. Please refer to our gifted and talented policy.
The role of parents and carers

At Bill Quay, as well as sharing information with families, we involve parents and carers sharing information with teachers about their child’s development, interests, strengths and needs. We view parents and carers as co-educators, and seek to establish a two way flow of information between home and school.

All pupils are given a home-school diary when they begin school. In Foundation Stage and Key Stage 1, this is in the form of a home-school reading record. Parents and carers are encouraged to write in the diary and respond to teacher or teaching assistant comments.

 In Key Stage 2, pupils are expected to take responsibility for completion of their diaries themselves and write in their homework tasks. In addition to this, they are given time to write a short evaluation of their week in their diary. The diary is sent home on a daily basis so that parents and carers can read and contribute to it. If the pupil has SEN and is unable to copy into their diary, the class teacher or teaching assistant will support them in this task. Pupils who attend the additionally resourced unit will also have a home-school book. This is written in much more detail by the class teacher and it is expected that the parent or carer will also write in a daily account. 
In the Foundation Stage, parents and carers are offered the opportunity to meet the class teacher every month so that information about the child’s progress can be shared and the pupil profiles can be updated.
Marking
At Bill Quay, we believe that improving learning through assessment is aided by the provision of effective and constructive marking and feedback to every pupil. It focuses on success and improvement, and enables pupils to become reflective learners. Marking and feedback is an essential aspect of the assessment process, and enables teachers to identify and share with pupils what they need to do in order to improve their performance.

At Bill Quay, marking and feedback will:

· Wherever possible, be immediate.
· Relate mostly to the learning objectives and success criteria.
· Focus on improving progress and raising standards.

· Give recognition and praise for achievement and progress.

· Be viewed as a positive way of improving learning.
· Inform future planning and target setting.

· Give clear strategies for improvement.

· Be consistent throughout the school.

· Encourage pupils to self-mark when appropriate.

· Allow time for reflection and provide opportunities for pupils to act on it.
 We recognise that oral feedback is as important as written feedback. During oral feedback, teachers will encourage pupils to listen carefully and engage in dialogue about their learning. Teachers ensure that oral feedback from pupil to teacher, teacher to pupil and pupil to pupil forms part of a dialogue that relates directly to learning objectives and outcomes.
Teacher modelling and whole-class marking will be used to train pupils gradually to identify their own successes and improvement needs, individually or in pairs.

In Years 2-6, marking will take the form of the following four stages:

1. The teacher finds the three best places in the pupil’s work that link with the learning objective/success criteria and then highlights these in green.

2. The teacher uses a pink highlighter to indicate where on the work the improvement could be made together with the relevant symbol from the marking code.
3. At the end of the work, the teacher writes down or asks for an improvement suggestion to help the pupil know how to make the specific improvement. There are three types of improvement prompt:

· Reminder
· Scaffold

· Example

4. Classroom time is given for the pupils to make improvements to their work in green biro pen. Some pupils will need additional adult help to aid them in reading the improvement suggestions.
Whilst we recognise the importance of marking against the learning objective and success criteria, teachers will also, at times, need to use a marking code, for example, to correct a spelling mistake or indicate that some punctuation is missing. These general success criteria which can apply to all pieces of writing will be displayed in the class alongside the marking code (Appendix).
In Reception and Year1, teachers will use a traffic light system of ‘dots’ at the end of the pupil’s work to indicate the level of support the pupil has needed:

· Green: pupil completed the task without support.
· Yellow: some support required and consolidation needed.

· Red: pupil needed lots of support and task may need differentiating or         breaking down into smaller achievable steps. The teacher will write a comment beside a red dot.

In Years 2-6, pupils are encouraged to use their own traffic light system as above at the end of their work to indicate the level of difficulty of the task. This will prompt the teacher to offer further support to the pupil and inform future planning.

Assessment in the Foundation Stage
In Reception class, pupils are assessed in relation to the Stepping Stones and Early Learning Goals that form part of the curriculum guidance for the Foundation Stage. Everyone in the child’s life including parents, teachers and teaching assistants can contribute to the assessment.
Teachers use the Foundation Stage Profile which captures the Early learning goals as a set of thirteen assessment scales, each of which has nine points.

The Nine Points:

· Points one to three describe a child who is still progressing towards the achievements in the Early Learning Goals.

· Points four to eight are drawn from the Early learning goals themselves.

· The final point in each scale describes a child who has achieved all the eight points on the scale.

How do we assess?

· Detailed observations recorded in pupils’ ‘plan, do and review’ books.

· Short, unplanned observations (incidental) recorded on post-it notes and then assessed against the assessment scales.

· Meetings with parents to consult with them.

· Planned teacher directed activities to assess a specific point.

A copy of the Foundation Stage Profile (FSP) can be found in the front of each pupil’s ‘Plan, Do, Review’ book. As a pupil achieves a point, it is highlighted on the profile, dated and coded to indicate where the evidence to support the judgement can be found. In addition to this, the FSP point is also recorded on any incidental jottings, such as the post-it notes. The information is transferred onto the computer and updated regularly.

Appendix

(located in Head Teacher’s office)

· AFL in Mathematics

· Marking Code

· Teaching and Learning Review Tables: Oral feedback

· Teaching and Learning Review Tables: Written feedback

· Teaching and Learning Review Tables: Peer and self assessment

· Teaching and Learning Review Tables Teaching and Learning Review Tables: Objective-led learning

· Teaching and Learning Review Tables: Progression in learning and curricular targets

· Teaching and Learning Review Tables: Questioning and dialogue

· Assessment for learning throughout a teaching sequence

· Features of effective dialogue

· Teaching strategies for effective dialogue

· School Evaluation grid for assessment for learning

· Assessment for learning action plan 2009-2010
